Lesson title: Literature Circles    						Unit: The March for Social Justice
	Standards this lesson addresses:
US History TEKS
(29)  Social studies skills. The student applies critical-thinking skills to organize and use information acquired from a variety of valid sources, including electronic technology. The student is expected to:
(A)  use a variety of both primary and secondary valid sources to acquire information and to analyze and answer historical questions;
(B)  analyze information by sequencing, categorizing, identifying cause-and-effect relationships, comparing and contrasting, finding the main idea, summarizing, making generalizations, making predictions, drawing inferences, and drawing conclusions;
(C)  understand how historians interpret the past (historiography) and how their interpretations of history may change over time;
(D)  use the process of historical inquiry to research, interpret, and use multiple types of sources of evidence;
(E)  evaluate the validity of a source based on language, corroboration with other sources, and information about the author, including points of view, frames of reference, and historical context;
(F)  identify bias in written, oral, and visual material;
(G)  identify and support with historical evidence a point of view on a social studies issue or event 

English III TEKS
(6)  Reading/Comprehension of Literary Text/Literary Nonfiction. Students understand, make inferences and draw conclusions about the varied structural patterns and features of literary nonfiction and provide evidence from text to support their understanding. Students are expected to analyze how rhetorical techniques (e.g., repetition, parallel structure, understatement, overstatement) in literary essays, true life adventures, and historically important speeches influence the reader, evoke emotions, and create meaning.
(10)  Reading/Comprehension of Informational Text/Persuasive Text. Students analyze, make inferences and draw conclusions about persuasive text and provide evidence from text to support their analysis. Students are expected to:
(A)  evaluate how the author's purpose and stated or perceived audience affect the tone of persuasive texts; and
(B)  analyze historical and contemporary political debates for such logical fallacies as non-sequiturs, circular logic, and hasty generalizations.
(24)  Listening and Speaking/Listening. Students will use comprehension skills to listen attentively to others in formal and informal settings. Students will continue to apply earlier standards with greater complexity. Students are expected to:
(A)  listen responsively to a speaker by framing inquiries that reflect an understanding of the content and by identifying the positions taken and the evidence in support of those positions; and
(B)  evaluate the clarity and coherence of a speaker's message and critique the impact of a speaker's diction and syntax on an audience.
(25)  Listening and Speaking/Speaking. Students speak clearly and to the point, using the conventions of language. Students will continue to apply earlier standards with greater complexity. Students are expected to give a formal presentation that exhibits a logical structure, smooth transitions, accurate evidence, well-chosen details, and rhetorical devices, and that employs eye contact, speaking rate (e.g., pauses for effect), volume, enunciation, purposeful gestures, and conventions of language to communicate ideas effectively.
(26)  Listening and Speaking/Teamwork. Students work productively with others in teams. Students will continue to apply earlier standards with greater complexity. Students are expected to participate productively in teams, offering ideas or judgments that are purposeful in moving the team towards goals, asking relevant and insightful questions, tolerating a range of positions and ambiguity in decision-making, and evaluating the work of the group based on agreed-upon criteria.

ISSN
Recognize Perspectives: What is the evidence that a student can recognize, articulate, and apply an understanding of different perspectives (including his/her own)?
• Expresses and explains a clear and specific personal perspective on a situation, event, issue, or phenomenon, and describes influences on that perspective. 
• Explains the perspectives of other people, groups, or scholars and distinguishes it from one’s own perspective. 
• Explains how perspectives influence human interactions and understandings of a situation, event, issue, or phenomenon.
• Explains how different contexts, such as access to knowledge, technology, and resources, influence perspectives and interpretations of a situation, event, issue, or phenomenon.
Communicate Ideas: What is the evidence that a student can select and apply appropriate tools and strategies to communicate and collaborate effectively, meeting the needs and expectations of diverse individuals and groups?
• Demonstrates an understanding of diverse audiences by communicating and collaborating using verbal and nonverbal behavior, language, and strategies that are appropriate to specific audiences. 
• Makes accurate, specific observations about audience response and/or feedback, and makes appropriate changes leading to improved communication.


Objective(s) for student learning:
Students will be able to…
· Create an organized reading plan
· Read a complex text about a national/global issue
· Analyze the author’s purpose and use of rhetorical strategy
· Recognize multiple perspectives of other readers of the text
· Make connections and comparisons between a nonfiction text and other research conducted about an injustice topic
· Write reflectively to capture thoughts while reading, during discussion, and post-reading 

Assessment Evidence:
· Literature Circle Role Handouts
· Group Discussion Notes
· Journal or Video Journal reflection



	Understanding(s) & Essential Question(s) this lesson addresses:
Understandings
· The present is the result of a series of historical choices and cultural situations.
· Effective social movements present unifying objectives and strategies 
· America’s evolving relationship with diverse peoples has led to structural injustices
· The rhetorical choices an individual makes should align with their purpose and targeted audience
· Social movements arise out of a widespread public demand for change
· Effective conversations require participants to support their claims with evidence

Essential Questions
· To what extent does America live up to the goals listed in the Preamble to the Constitution? (Union, Justice, Domestic Tranquility, Common Defense, General Welfare, and Liberty)?
· To what extent is an individual responsible for identifying and rectifying social injustices in the global community?
· How can analyzing the past inform the future?  




	Instructional Activity/Student Learning Experiences:

1st Class Period
Hook (10 minutes)
· As students walk in, have them sit at a table with their project group.
· At each table, give them a bag with pictures of the front covers all of the books listed on the reading list. 
· Tell students to sort these books into categories. It doesn’t matter how they choose to sort them.
· Have students share out how they decided to form their categories and if any books seemed to be an outlier
· After students have finished sorting, have groups identify 2-3 books that might be helpful for their specific injustice topic. 
· Ask students to hypothesize these 2-3 books might be about and what information they may provide. 
· Have students clean up the inductive sort activity.

Tasks
· Inform students that their group will actually have an opportunity to read and discuss one of these books to help them expand their understanding of the injustice topic.
· Students should sit with their project groups and use a Chromebook to open the Literature Circle Reading List document.
· Give students about 5 minutes to explore the Goodreads summaries for each of the books listed. 
· Ask group’s to pick one of the titles that they feel will be most helpful for their specific injustice topic.
· Students should use the link to the Google Form to submit their choice. 
· Inform students that you will let them know tomorrow more about what their literature circles will entail. 

Class Period 2
Tasks
· Explain that literature circles are just like book clubs. They will meet on a regular basis to talk about a book that they read together.
· Announce literature circle book assignments for each group
· Most, if not all, groups should get the book they selected. Teachers may use discretion if too many groups select the same title.
· Inform students that they will need a copy of the book to bring with them to class starting on Wednesday, October 31st for their first group meeting
· As students work on other assignments, meet one-on-one with students who requested financial assistance to obtain a book to let them know that one will be provided for them. 

Class Period 3
Tasks
· Have students sit in their project groups with their books on their desks. 
· Ask students to open the Reading Schedule and Literature Circle Role Handouts documents on their Chromebooks
· Guide students through the description of each literature circle role and each handout they are responsible for completing
· Explain that all students will have the opportunity to perform each role at least once
· On their reading schedule, have students determine the number of pages in their book and notify them of the expected reading completion date (final meeting date).
· Have the groups decide how they want to split up the pages between each meeting so that they are able to finish by the final meeting.
· Suggest that students leave a bigger chunk of the reading to complete between the travel week meeting and the meeting after we return from Thanksgiving break.
· Students should note their reading schedule on the document.
· Next students should decide which role they will perform at each of the meetings and note this on their reading schedule document.
· Remind students that on the day of each meeting they should bring their book and the completed handout for their role.
· If desired, provide students with time to begin independently reading their book.

Note: If roles do not work for a group of students, the double-entry journal handout is another form of reflection students can perform as they read and be responsible for bringing to each meeting.

Class Periods 4-6 (3 Literature Circle Meetings)
Tasks
· Students facilitate their own literature circle meetings (45-50 minutes)
· The Discussion Director for each group should lead the dialogue. 
· As students participate in the literature circle dialogue, they should be taking notes on what they hear from their group members and on their continued reflection of the work by using the Group Discussion Notes document
· Before students close their meetings, make sure they open their reading schedules and remind themselves of their next reading deadline and role. 
· If students have questions about a role, they should be encouraged to ask the member of their group that has just performed that role. 

Class Period 7
Tasks
· Students facilitate their own literature circle meetings (45-50 minutes)
· The Discussion Director for each group should lead the dialogue. 
· As students participate in the literature circle dialogue, they should be taking notes on what they hear from their group members and on their continued reflection of the work by using the Group Discussion Notes document
· Before students close their final meeting, have students go in rounds to share their biggest takeaway from their reading. 
· Have students come together as a class and invite someone from each literature circle to stand and provide a brief overview about what they read and what they took away from the book that will inform their continued study of the injustice.

Lesson Closure
· Ask students to create a journal entry reflecting on their experience during the literature circle
· They may choose to focus on what they read, working with a group, or the implications for their continued study of their injustice topic. 
· Have a few iPads/recording devices on hand and allow students to create a “video journal entry,” if they prefer it over a written journal entry
· Video journal entry should be shared digitally with teacher prior to the student leaving for the day.



	Differentiation/Accommodations/Modifications:
Multiple Intelligences
· Verbal-linguistic (reading and writing opportunities)
· Interpersonal (group meetings/discussions, opportunities to share learning with others)
· Intrapersonal (Role Handouts, Group discussion reflection, journal/video journal reflection)
· Visual-spatial (graphic organizers, inductive sort)

Learning Styles
· Mastery (graphic organizers, reading calendar and schedule, defined roles)
· Understanding (group meetings/discussions, opportunities to share and learn from other groups, reflections)
· Self-Expressive (Artist role handout, inductive sort)
· Interpersonal (group meetings/discussions, opportunities to share learning with others)



	Materials and Resources:
· Literature Circle Role Handouts
· Group Discussion Notes
· Literature Circle Reading List
· Book Selection Google Form
· Bag with pictures of book covers (for each group during a class period)
· Reading Schedule
· Optional: double-entry journal handout
· Paper or iPads for final reflection
· A few extra copies of each title to loan to students with need
· PDF Literature Circle Instructions for Teachers






